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Do you like to dance?  If so, what music do you like to dance to?



Meeting Objectives

Participants will enhance their 
understandings of 
• The New York State Education 

Department’s and district’s initiatives 
in diversity, equity, and inclusion (DEI) 

• The connections between DEI, 
learning, and school practices/
programs 

Participants are welcome to put their 
questions in the chat feature of this 
webinar: We’ll address them later.



Board of 
Regents and 
NYSED 
Initiatives

“The Board [of Regents] expects that all school 
districts will develop policies that advance 
diversity, equity and inclusion – and that they 
implement such policies with fidelity and urgency.” 

Board of Regents has convened a Work Group on 
Diversity, Equity, and Inclusion. 

NYSED Resources: 
• http://www.nysed.gov/diversity-equity-inclusion 
• DEI Overview: http://www.nysed.gov/common/

nysed/files/programs/diversity-equity-inclusion/
dei-overview.pdf 

http://www.nysed.gov/diversity-equity-inclusion
http://www.nysed.gov/common/nysed/files/programs/diversity-equity-inclusion/dei-overview.pdf
http://www.nysed.gov/common/nysed/files/programs/diversity-equity-inclusion/dei-overview.pdf
http://www.nysed.gov/common/nysed/files/programs/diversity-equity-inclusion/dei-overview.pdf




Monticello CSD DEI 
Initiatives
• Established an equity task force 
• Compiled the Equity Snapshot 
• Will develop and consider a policy 

on diversity, equity, and inclusion 
• Created a director of student equity 

position 
• Revising curricula and programs to 

NYSED culturally responsive 
framework

https://www.monticelloschools.net/bank-street-college-of-education-presents-districts-equity-snapshot-to-board-of-education/


Do you like to dance?  If so, what 
music do you like to dance to?



Equity in the 
Classroom

What does it look like? What is changing? 



Neuroscientific 
Theory of 
Learning

https://www.youtube.com/watch?v=DEeo350WQrs


Emotion = Learning
• The emotional brain is wired into the whole system of learning and cannot be 

divorced from cognitive functions. 
• If a student learns information and skills in class, but if the emotional 

connection is not deep (e.g., “I need to learn this to pass the test tomorrow”), 
then the staying power of that learning and the ability to transfer it into a new 
situation also lack depth. 
• Separating thinking from emotions compromises the very act of learning itself.  

Immordino-Yang, M.H., and A. Damasio (2007). “We Feel Therefore We Learn: The Relevance of Affective and Social Neuroscience to Education.” Mind, 
Brain, and Education Journal 1 (1): 3-10. 
Immordino-Yang, M.H., and M. Faeth. Forthcoming. “Building Smart Students: A Neuroscience Perspective on the Role of Emotion and Skilled Intuition in 
Learning.” In The Future of Educational Neuroscience: We We Are Now, and Where We’re Going Next, ed. D.A> Sousa. Bloomington, IN: Solution Tree Press. 



Building Meaning through Narrative
• Changing connectivity among the brain’s major neural networks across 

schooling is predictive of success in school, self-actualization, 
relationship satisfaction, and other positive indicators in early 
adulthood (Gottlieb, Yan, & Immordino-Yang, in preparation) 
• Human beings construct narratives about the world and their 

experiences in it – we tell stories about who we are, how the world 
works and why 
• Meaning-making narratives change the connectivity of neural 

networks  
• The findings hold above and beyond the predictive power of metrics 

like IQ and family socioeconomic status



Concrete Narratives + Abstract Narratives
• Concrete narratives address emotions, actions, and consequences of the 

“here-and-now” (or “there-and-then”) 
• Abstract narratives incorporate reflections on the broader systems, process, 

and contextual factors that go beyond what is directly observable in any 
situation 

• Students need to demonstrate the ability to develop both concrete and 
abstract narratives to create an integrated story that focus on the concrete 
facts, emotions, and actions but connects to the abstract larger patterns, 
systems, beliefs and values 

Immordino-Yang, M.H. & Douglas Knecht (2020). “Building Meaning Builds Teens’ Brains”  Educational Leadership. 



Emotional 
Engagement

Regulating emotions, 
maintaining goals and focus, and 
controlling impulses

Conceptual understanding, 
reading comprehensive, 
inspiration

We need 
coordinated 
activity – the way 
students make 
meaning is 
cognitive and 
emotional at 
once



Culturally Responsive-
Sustaining Education

New York State Department of Education: 

“Using this approach to education, all families are 
believed to have cultural capital, or knowledge, 
abilities, and networks, that can, and should, be 
leveraged in classrooms…Culturally responsive 
education is about teaching the students in front 
of you. To do this requires that one work to get to 
know their students and develop meaningful 
relationships with students while engaging in the 
students’ communities.”



Culturally responsive-sustaining (CR-S) education 
is grounded in a cultural view of learning and 
human development in which multiple 
expressions of diversity (e.g., race, social 
class, gender, language, sexual orientation, 
nationality, religion, ability) are recognized and 
regarded as assets for teaching and learning. It is 
the belief that culture is not an addition but is a 
critical component of education. It says that culture 
matters in shaping how people learn.



EQUITY 
EQUITY is the state, quality, or ideal of being just, 
impartial, and fair. The concept of equity is 
synonymous with fairness and justice. To be achieved 
and sustained, equity needs to be thought of as a 
structural and systemic concept, and not as idealistic. 
Equity is a robust system and dynamic process that 
reinforces and replicates equitable ideas, power, 
resources, strategies, conditions, habits, and outcomes. 





Four Principles of Culturally Responsive-
Sustaining Education



What does this look like in the classroom? 
• Explore and affirm student identities and in turn explore and honor students’ 

families, cultures, and languages 
• All students are challenged and believed in Build authentic relationships built 

on trust  
• Honor students’ funds of knowledge (and the funds of knowledge of families) 
• Classroom library and other materials being reflective of the students in the 

classroom 
• Teacher reflection on own biases, stereotypes, etc.  
• All students are actively participating the learning - all means all 
• Students feel safe and are comfortable enough with their teacher and each 

other enough to respond in discussions honestly and openly


